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Program Mission and Goals                      ___________________________________________   

The diverse range of courses offered by the English program provides opportunities for students    
to sharpen critical thinking, reading and writing skills. The student-centered program provides a 
gateway into other college curricula and meets the vast and ever changing needs of the 
marketplace.  As well, the English curricula emphasizes life-long learning and social 
responsibility so that students develop a sense of themselves and gain new social awareness as 
global citizens. 

Three Strengths of the Program__________________________________________________ 
First Strength: 

The English program provides a high standard of instruction, synthesizing critical thinking, 
reading and writing skills into text-based, analytical and argumentative essays.  Our courses 
serve other departments by providing curriculum which integrates into various interdisciplinary 
contexts. 

Second Strength: 

 

 

 
Third Strength:  
 
 
Third Strength: 
 

Three Suggestions for Improvement_______________________________________________ 

First Suggestion: 

 

 

Second Suggestion: 

 

 

Skyline College                                                                                        
Program Name:    
Program Review 
Executive Summary 

 

Diversity in our texts and in our approach to  pedagogy provides dynamic student-centered 
interactive learning in the classroom. Through our learning communities, online instruction, 
literature and core courses, our program meets the needs of a wide range of students. 

 

Faculty is collaborative, supportive and remain current in their field by taking advantage of the 
many professional development opportunities available. English faculty are also leaders of 
various campus-wide initiatives and programs.  

English 

We continue to address the need to improve success and retention through implementing 
programs which facilitate improvement.  

 

We continue to firm and strengthen relationships with support services such as the counseling 
department and the Learning Center in order to support our students. 
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Third Suggestion: 

 

 

Short Summary of Findings _____________________________________________________        
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We still need to make sure the assessment tool is organic to our composition courses.  In other 
words, our assessment needs to reflect what we actually do in the classroom. 

We have recently taken on many innovative initiatives (creating a department-wide rhetoric, 
implementing an accelerated program in developmental English classes, utilizing supplemental 
instructors and other support services,  developing new programs such as the First Year 
Experience, and continuing to improve Learning Communities) in order to address the 
challenge of improving success and retention rates and increase access to learning. 
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Program Title:                                                                Date Submitted:  

1. Planning Group Participants (include PT & FT faculty, staff, students, stakeholders) 

List Names and Positions:    

 

 

 

 

 

 

2. Contact Person (include e-mail and telephone):  

 

3. Program Information 

A. Program Personnel 
Identify the number of personnel (administrators, faculty, classified, volunteers, 
and student workers) in the program: 

 

 

FT Faculty:      PT/OL Faculty (FTE):  

FT Classified:      PT Classified (FTE):  

Volunteers:      Student Workers:      

 

B. Program Mission and Goals 
State the goals/focus of the program and how the program contributes to the 
mission and the priorities of the College and District. Discuss how this program 
coordinates, impacts and interacts with other programs in the College. Explain how 
this program meets the needs of our diverse community. (200 word limit) 

Note: Save your form as a PDF format and name your file as “Program Name_PR_Year” e.g. 
Mathematics PR 2013. 

March 27, 2013 English 

Dean: Mary Gutierrez; Assistant: Kennya Ruiz 

Professors: Rachel Bell, Jim Bowsher, Liza Erpelo, Kathleen Feinblum, 
Nina L. Floro, Katharine Harer, Nancy Kaplan-Biegel, Karen Wong 

Associate Professors: Nathan Jones, Lucia Lachmayr, Chris Gibson 

Adjunct Professors: Teresa Basnage, Gwen Fuller, Courtney Ghan, 
Sarah Powers, Michael Urquidez, Jackson Yan, Susan Zoughbie. 

Online Professors: Greg Christianson, Jessica Powers, Robert Tindall, 
Anna Erwert 

 

1 administrator; 10 FT faculty; 31 PT Faculty; 1 Classified; 1 student worker 

7.3 11 

1 0 

0 1 

Kathleen Feinblum; Chair of English 
Program Review.feinblumk@smccd.net;  
650-738-4477 

 

mailto:feinblumk@smccd.net
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The diverse range of courses offered by the English program -- basic, developmental, and transfer-
level composition, literature, creative writing, and supplemental writing assistance  -- provides 
opportunities for students to sharpen and enhance their reading, writing and critical thinking skills in 
order to attain their educational, career, and personal goals. Through its core courses, the student-
centered program provides a gateway into other college curricula and meets the vast and ever 
changing needs of the growing global economy.  As well, the English curricula emphasizes lifelong 
learning and social responsibility so that students develop a sense of themselves and gain new social 
awareness through considering views from different cultural, ethnic, gender, socio-economic, 
political, and religious backgrounds. By providing a wide range of courses, infusing the curriculum 
with multiple cultural and political perspectives, and incorporating co-curricular multicultural 
activities as part of the instruction, the English program responds to the needs and goals of the 
College’s diverse student population. 
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4. Summary of Student Learning Outcomes and Program Data 

A. Summarize recent course and/ or program SLO assessment, identify trends and 
discuss areas in need of improvement. Respond to the following: 
Tool: https://sanmateo.tracdat.com/tracdat/ 

 
 

 

 

 

 
 
 

 
 
 

 

 
• In 2006, the department moved away from stand-alone basic skills reading and 

composition classes to classes which integrated reading and writing skills into one 
course: ENGL 846 Reading and Writing Connections. After the transition, the retention 
rate rose slightly. The success rate rose as well, but then dropped because there was no 
accompanying professional development for new instructors teaching the course. In 
Spring 2013, the department piloted four sections of an accelerated English course as part 
of the California Community of Practice program in order to address the low success 
rates in ENGL 846 and ENGL 828. The pilot courses give students who place into 
English 828 the opportunity, upon the recommendation of a counselor, to self-place into 
ENGL 846. The ENGL 828 students who enroll in the course are assisted further with a 
co-requisite Supplemental Instruction course.  As this pilot is brand new, we do not have 
retention and success figures yet.  
 

• The Department has continued to create Learning Communities with the intention of 
helping strengthen retention, persistence, and success rates.   

 
• First Year Experience learning community was developed to get students through the 

basic skills sequence with more support, mainly with an addition to a counseling 
component much like other learning community cohorts.  Based on assessment figures, 
faculty developed new SLOs and an integrated project connecting instruction and 
concepts from all courses into the cohort. This integrated project, and a restructured 
mentorship program, should help improve success rates.  Furthermore, we need to 

Review 5-year data and identify changes that have occurred in your program as a result 
of annual SLO assessment cycle. 
 
 

Respond to the following: 

• Review 5-year data and identify changes that have occurred in your program as a result of annual SLO 
assessment cycle. 
 

• Explain how the assessment plan for Program Student Learning Outcomes measures quality and success 
of each program.  

 
• Summarize assessment results of Course and/ or Program Student Learning Outcomes. To what degree 

are the results effectively meeting the needs of the students? 
 
• Explain any modifications to the program’s SLO assessment process or schedule. 
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investigate to what extent Supplemental Instruction was helpful with the success rate of 
the Fall 2011 cohort and why the success rate fell the subsequent semester.   

 
• The Department continues to support contextualized learning by developing English 

classes for both the Automotive Technology and Allied Health departments in the 
Career Advancement Academies (CAA’s).  

 

 
 

We recently revised our PSLOs, with the first three unifying our composition classes, and the 
last two unifying our literature courses: 

• Write focused, organized, well-developed, and text-based essays using effective paragraphs, 
which support a clear thesis statement, and demonstrate competence in standard English 
grammar and usage. 
 

• Demonstrate critical reading, writing, and thinking skills through analysis, synthesis, and 
evaluation of important ideas. 
 

• Effectively evaluate and fluidly integrate relevant sources, using appropriate research 
strategies and tools, and documenting them according to MLA guidelines. 

 
• Write analytical, unified, text-based essays using the conventions of literary analysis, and 

criticism, and effectively integrating and documenting sources according to MLA guidelines. 
 

• Demonstrate an understanding of a broad range of literary works from the period and/or 
genre by analyzing major themes and literary techniques. 

 

Results: 

We found that composition students primarily struggle with development and support and the 
thesis, which is related to our first and second PSLOs. We recently revised our rubric to assess 
critical thinking and critical reading as separate skills, so subsequent assessments will yield 
better information about how students are faring with the second PSLO. As for the third PSLO, 
generally students are barely fulfilling the PSLO, excerpt the outlier of English 828; because it is 
the first course in the sequence, and most students at that level have not written essays, they not 
surprisingly have the lowest average with this PSLO.  

Because literature courses just started to be assessed this academic year, we don’t have enough 
assessment results to discern any patterns across courses.  
 

 

 

Explain how the assessment plan for Program Student Learning Outcomes measures 
quality and success of each program.   

Summarize assessment results of Course and/ or Program Student Learning Outcomes. 
To what degree do the results effectively meeting the needs of the students/? 
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• We have assessed ENGL 828, ENGL 846, ENGL 100, and ENGL 110. For each level, 
two instructors who formed a committee selected the readings and designed an 
argumentative  essay prompt. Students were given the reading a week ahead of time. 
They wrote a short essay in 50 minutes. After collecting the essays, a group of instructors 
normed the test with a rubric designed by the department. Once the tests were normed, 
instructors took the tests done by their class and scored them. Using a 4 point scale that 
mirrors our GPA metric, we set the success criterion at 2.4. Generally, the average points 
for assignment fulfillment were above the success criterion; however, the average score 
for all other skills, especially the critical concepts of development and support and to a 
lesser extent, the thesis, fell significantly below the criterion. The results show that we 
need to improve teaching development and support and its related cousin, critical reading, 
and the thesis. 

• Literature is currently being assessed by those teaching this Spring 2013 semester 

 

 

• The Department voted in Spring 2012 to remove “Metacognition” from Student Learning 
Outcome because it we could not accurately assess the skill using direct measures; 
however, we all use metacognition as part of our instruction. 

 
• Department has redesigned the essay rubric for ENGL 110 as well as the department 

essay rubric for ENGL 828, ENGL 846, and ENGL 100.  
 

• We are still questioning the assessment methods as the readings and prompts of different 
levels are not coordinated to show the increase in difficulty of assignment. 

 
• Faculty is continuing to address relevant pedagogical issues in faculty meetings to ensure 

consistency of instruction.  
 
• Faculty is designing an English department rhetoric to ensure consistency of instruction. 

We should have four sections available free online by the end of Spring 2013 semester 
and the entire rhetoric available online and free to for our students by Spring 2014. 
 

• We have developed a stronger focus on assessment by encouraging, as well as paying, 
adjunct faculty to participate in meetings and projects with full-time faculty.   
 

• We assessed ENGL 828 in Fall 12 to our assessment cycle and are currently assessing 
SLOs  in all Literature  courses and PSLOs for ENGL 165 in Spring 2013. 

 

 

Explain any modifications to the program’s SLO process or schedule. 
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B. Summarize courses/services in the program that map to institutional student 
learning outcomes and discuss the results of the assessment and analysis.  

 

 

 

 

 

 

What did course level assessment reveal about student fulfillment of ISLOs? 

 
Mapping: 

The composition courses we’ve assessed so far—ENGL 828, ENGL 846, ENGL 100, and 
ENGL 110—map up to all of the descriptors for critical thinking and effective communication, 
and information literacy. However, in our course level assessments, we only assessed the 
following ISLOs descriptors since our composition rubric assesses only the following:   

• One of the three critical thinking descriptors:  support claims with relevant and credible 
evidence.  
 

• Both of the effective communication descriptors: (a) comprehend, analyze, and respond 
appropriately to oral, written, and other sensory information; (b) effectively express ideas 
through speaking and writing. 

 
Results: 
 
ENGL 828 is somewhat of an outlier with its consistently lower scores because it has no 
minimum placement score (and by extension competency) to enroll. In the other courses, 
students are achieving or are close to achieving the success criteria. However, students struggled 
most with development and support across all levels, failing to achieve the success criterion of 
2.4 on a scale of 1- 4, with 4 being “excellent.” This result suggests that students need to 
improve their critical thinking and their ability to effectively express their ideas.  
 

Assessment of Text-Based Essays: Average Score, with 2.4 being the success criterion 

 Assignment 

fulfillment 

Thesis Organization Development 
and Support 

Critical 
Thinking 

Critical 
Reading 

Documentation 
Skills 

Grammar 
and Usage 

ENGL 
828 

2.14 2.15 2.33 2.22 2.23 2.1 1.98 2.24 

Respond to the following: 

• What did course level assessment reveal about student fulfillment of ISLOs? 
 
• If the department participated in campus wide assessment, what insights were obtained? 

 
• What action has your program taken to address these results? 

 
• Have new courses been mapped to ISLOs? 
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ENGL 
846 

2.58 2.28 2.41 2.33   2.36 2.53 

ENGL 
100 

3.3/ 82% 2.8/ 69% 

Reached 
departmental 
success 
criteria but 
not ENGL 
100’s (76%)  

3.8/ 94% 

 

2.6/ 65% 

Reached 
departmental 
success criteria 
but not ENGL 
100’s (76%) 

  3.0/ 74% 

Reached 
departmental 
success criteria 
but not ENGL 
100’s (76%) 

2.9/ 73% 

Reached 
departmental 
success 
criteria but 
not ENGL 
100’s (76%) 

ENGL 
110 

2.54 2.43 2.48 2.21   2.32 2.25 

• Lowest average within a given category across all levels 

 

Our ENGL 100 course maps directly to Information Literacy since students fulfill the 
requirement through workshops embedded in ENGL 100 courses and the accompanying research 
assignment. Students had mixed results with the first descriptor but fulfilled the second in the 
assessment the library staff conducted with a sample of ENGL 100 sections. In the first 
assessment done via survey, students achieved the success criteria in effectively locating and 
accessing information, but had mixed results during a quick-write exercise. The library staff 
intends to address this gap. As for the second assessment —evaluating the relevance, quality, and 
credibility of sources --  all six sections of ENGL 100 achieved the success criteria. These results 
suggest that students are faring adequately in their knowledge and practice of information 
literacy. 
 
Action Plan 
 
Through course level assessment, the department is well aware that students struggle with 
adequate development and support and is already addressing it through multiple means:  

 
• During departmental meetings, we will be discussing strategies to address the gaps in 

student learning while simultaneously creating a department rhetoric that includes these 
strategies. One of the four topics scheduled for discussion this semester is  development 
and support. We also may want to address how to make more explicit connections 
between the activities in class and their homework with the tasks they’re asked to fulfill 
in writing their essays. As such, we may want to discuss how to prompt students to 
analyze the text, as opposed to only summarizing.   
 

• We are continually revising our rubric so that it serves as a useful tool for students to 
identify the qualities of an “excellent” essay so they can move toward that goal. We 
recently added a critical reading category so students will see that they need to make 
strategic use of the text to substantiate their opinions.  
 

• We also need to look at assessment, taking into account the progression of class levels, 
and the subsequent difficulty of each level, instead of treating each level as separate from 
one another. For example, the ENGL 100 scores are so much higher than the other levels,  
due in part to the accompanying text being so much easier than the one assigned for 
ENGL 846. Instead, we need to ensure that the prompt and accompanying text(s) are 
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appropriate for the level as they progress in difficulty.  
 

• We also have been working in partnership with the library to strengthen students’ 
information literacy skills. We may need to work more closely with the librarians so that 
students continue to improve on how they connect their research to the development and 
support of their views.  

 
 
If the department participated in campus wide assessment, what insights were obtained? 

• Of the 417 students with 36+ units whose work was evaluated, 109 were enrolled in 
English classes. Overall, students in English classes scored lower than all students who 
participated in the assessment. What is less clear is what students struggled with since we 
don’t know which percentage of students in our English classes wrote an in-class essay, a 
“long essay,” or a research paper. 
 

• Students did well on research papers and “long essays.” 91% of the students’ research 
papers were adequate or better overall, and 89% of the students’ “long essays” were 
adequate or better overall, which bodes well. For such assignments, they likely had time 
outside of class to process the information and may have sought assistance from their 
instructor, tutors, and/or librarians. This result is limited, however, in that these scores 
reflect students who participated in this assessment, not necessarily all students in our 
English classes. 

 
• The research papers’ scores were the highest in every category in comparison to long 

essays and in-class writing. This result suggests that students are processing the 
information and not simply cutting and pasting from their research sources, which may be 
especially true in our English classes. Perhaps their motivation to write research papers in 
our classes is higher since they typically get to choose their own topic.  
 

• 84% of the students’ in-class essays were the second lowest score overall, with lab report 
writing scoring the lowest. In addition, compared to the long essay and the research 
paper, students had the lowest scores in three out of the four categories: assignment 
fulfillment, analysis and audience, and organization and audience.  

Assessment of Effective Communication: % of Adequate or Better on the Rubric 

 Overall English In-class 
writing 

Long essay Research 
paper 

Assignment Fulfillment 88 80 79 89 89 

Comprehension 92 88 92 90 100 

Analysis and Audience 88 89 83 89 93 

Organization and 
Audience 

90 84 83 89 89 

Total 89 85 84 89 91 

*blue—lowest percentage of students in each category whose scores were adequate or better 
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What action has your program taken to address these results? 
 
• In the past, we received data from San Francisco State about how our transfer students 

fared on their timed junior proficiency writing exam (JEPET), which has since been 
dismantled. Our students did not do as well as university students, so we created 
workshops in the Learning Center to teach students how to take timed essay exams. For 
every composition course, we also require at least 20% of timed writing to be part of the 
overall grade. We will need more professional development on how to actively teach 
timed writing to students.   

 
• More English teachers need to participate in this assessment since our discipline is 

arguably the most central to teaching effective communication. Only 23% of students in 
the assessment of effective communication were from English classes. In addition, if the 
sample size is larger, then we can ask the PRIE to further differentiate the types of 
assessments that were completed by students in English courses. As such, we can 
determine which type of writing students most struggle with: timed writing, “long 
essays,” and research papers.  
 

Have new courses been mapped to ISLOs?  

Not applicable—no new courses. 
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C.  Summarize results of student data packets from the Office of Planning, Research 
and Institutional Effectiveness and where appropriate any other relevant data.  
Tool: http://skylinecollege.edu/prie/programdata.php 

 

 

 

 

 

 

 

Review 5-year data and describe trends in student success, retention and demographics 

The following chart compares retention and success rate of the English Department and that of 
the College: 

Year 2009-10 2010-2011 2011-2012 

English Retention 81% 78% 80% 

Skyline Retention 85% 83% 84% 

 

Year 2009-10 2010-2011 2011-2012 

English Success 67% 64% 64% 

Skyline Success 70% 68% 69% 

 

Analysis of general trends: 

• The  student success and retention averages are on par or slightly higher than those of the 
college. 

 
• The implementation of SLOs and the department wide-assessment process have created 

more consistency in instruction and more dialog regarding our teaching standards. This 
process helps us identify what we need to focus on to close the gap in instruction, so that 
all of us teach with the same rigor.  

 

Respond to the following: 

• Review 5-year data to describe trends in student success, retention, demographics 
 

• Were any student populations disproportionately impacted or underperforming? 
 

• Analyze trends and discuss plans to address significant findings. 
 

• Analyze trends in student success with respect of mode of delivery and/or technology. For instructional 
programs, address any differences between on-campus and distance learning.  

http://skylinecollege.edu/prie/programdata.php
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• There is a consistent gap between success rate and retention rate across the 
demographics. Our retention rates are higher than our success rates. In other words, 
students are staying in our classes but 15% of them are not passing.  Our success rate 
needs to more closely match our retention rates. 

 
• According to the most recent CCSSEE survey, around 50% of the respondents reported 

that they received enough aid but another 50% of the students reported that they fell short 
of financial aid and must support themselves. 54% of the survey subjects claimed they 
paid out-of-pocket for tuition. The majority of students (66% and 89%) in the survey 
reported they did not utilize grants/scholarships or student loans, respectively.  These 
responses may be telling us that even though students may want to stay in their classes, 
there are huge financial pressures that keep them from doing so. The only way we can be 
more certain is to keep an accurate record as to why students drop. Perhaps we can create 
a short questionnaire which students  answer when they drop via Websmart, This option 
can be developed in partnership with PRIE and other colleagues in the district. 

 

• In the CCSSEE survey, 69% of the students responded that they spend less than 10 hours 
a week preparing for class.  The latter claim is partially supported by the fact that  54% of 
Skyline students have not and do not plan to participate in orientation. We can infer that 
outside commitments, and/or a lack of knowledge as to the demands of college may be 
part of the reason why students don’t stay in school. 

 
Were any student populations disproportionately impacted or underperforming? 
 
In general, the success and retention rates varied only slightly between 2009 and 2012.  That 
being said, success rates especially, for African American, Hispanic and Filipino, are still a 
concern.  However, no demographic showed particularly stellar retention and success rates.  
 
• Between 2009 and 2012, the retention rate of African Americans rose  from 72% to 76%.  

The Hispanic retention rate has hovered around 80%. The Filipino retention rate rose 
from 78% to 81%. The Asian retention rate hovered at 80%. The White retention rate 
dipped from 84% to 78%. 

 
• Between 2009 and 2012, the success rate of African Americans rose from 47% to 54%. 

The Hispanic success rate dipped from 64% to 61%. The Filipino success rate rose from 
62% to 66%.  The Asian success rate dipped from 71% to 68%. The White success rate 
dipped from 72% to 65%. 

 
• Students in Basic Skills English still have difficulties with retention and success. In 2009-

10, the department replaced ENGL 826 Basic Writing Skills and READ 826 Reading 
Improvement  with ENGL 828 Basic Composition and Reading in efforts to boost 
success and retention rates.  ENGL 828 retention rates grew from 70% before the 
replacement, to 83%, then steadied at 80%.  The ENGL 828 success rates, however, went 
from 57% , rose in 2009 to 65%, then dipped to 52% in 2010-2011. 
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Learning communities 
 
Learning communities have done a lot to address the imbalanced rates success and retention rates 
among the underserved communities. However, the ethnicity-based Learning Communities do 
not necessarily reflect the total populations of their respective ethnicities. In other words, ASTEP 
doesn’t include all African Americans, Kababayan doesn’t include all Filipinos, and Puente does 
not include all Latinos. There is cultural and ethnic diversity within all Learning Communities.  
The data below suggests that Learning Communities be expanded and provided more resources. 
As of now, however, there is no significant design for recruitment or outreach, nor are there full-
time counselors who could provide consistent follow-up with Student Educational Plans (SEPs) 
and other paths to success and retention at Skyline College.  
 
 NOTE:  This section covers only the three ethnicity-based learning communities; the Scholar 
Athletes Program also offers English courses, but is not included here. 
 
Retention in English Classes (Overall) 
 

Year 2009-2010 2010-2011 2011-2012 

Overall/ English 
Department 

81% 78% 80% 

ASTEP 78% 81% 69% 

Kababayan 85% 85% 93% 

Puente 87% 72% 77% 

 
Success in English Classes (Overall) 
 

Year 2009-2010 2010-2011 2011-2012 

Overall 67% 64% 64% 

ASTEP 58% 67% 55% 

Kababayan 69% 70% 83% 

Puente 82% 64% 67% 

 
Analysis of success and retention for Learning Communities 
 

Program Success Rates Retention Rates 

ASTEP Success rates have dropped over the 
course of 2009-2012, from 58% to 55%. 

Retention rates have dropped over the course 
of 2009-2012, from 78% to 69%. 



Skyline College Program Review                                     Page 16 of 40                                                March 27, 2013                                                               
 

Kababayan Success rates have steadily increased 
over the course of 2009-2012, from 69% 
to 83%. This increase was very 
noticeable- in part because the students 
have had a dedicated counselor on board 
since 2005.      

Retention rates have steadily increased over 
the course of 2009-2012, from 85% to 93%. 

Puente Success rates have dropped over the 
course of 2009-2012, from 82% to 67%. 

Retention rates have dropped over the course 
of 2009-2012, from 87% to 77%. 

 
Analysis of problems/suggestions for improvement: 
 

Program Analysis of the Problems Suggestions for Improvement 

ASTEP 
 
Kababayan 
 
Puente 

Due to the lack of a full-time counselor 
and recruitment, the program does not 
grow. As well, students in the program 
need help with persistence.  

Hire a full-time counselor and establish a full 
recruitment campaign to attract students from 
local high schools. As well, counselors need to 
facilitate workshops such as scholarships, 
transfer, and student success in the context of 
the Learning Community program. 
 

 
 
Analysis of program enrollment and expected trends in each learning community: 
 

Program Program Enrollment Expected Trends 

ASTEP The numbers have been consistently the 
same from 2009-2012. ASTEP 
enrollment accounts for 1.8 % overall on 
campus. 
 

ASTEP does not yet have an ENGL 110; 
however if an ENGL 110 is added in the fall of 
2013,  the program will have more depth and 
consistency. Statistics show that ENGL 110 
taught in Learning Communities show higher 
success and retention rates; we can conclude, 
therefore, that ENGL 110 could positively 
affect ASTEP students as well.  

Kababayan Enrollment has fluctuated over the three-
year period.  On average, Kababayan 
enrollment accounts for 3.3% overall on 
campus. 

In Spring 2013, Kababayan started a second 
cohort with its first ENGL 846 AK in the 
spring.  With this addition, Eng. 846 (1 per 
semester), Eng. 100 (2 in Spring), and Eng. 
110 (2 in Fall) should be available year-round. 

Puente The numbers have been consistently the 
same from 2009-2012. Puente enrollment 
accounts for 2.0% overall on campus. 

Without active recruitment and a consistent, 
full-time Puente counselor, the numbers will 
remain low.  
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Analyze trends and discuss plans to address significant findings. 

 
• A Learning Community Retreat, under the guidance of Mary Gutierrez, Dean of 

Language Arts, is planned for March 28-29, 2013.  At this retreat, we will come up with 
an overall comprehensive definition of a learning community in an attempt to better align 
the goals and structures of each community in order to provide a more consistent 
outcome for our students. 

 
• To address the need for higher success rates in English classes, the Department is  

piloting the California Acceleration Project Completion Initiative in ENGL 846 for the 
for Fall 2012-Spring 2013. (http://cap.3csn.org/ )  The students who place in ENGL 846 
and at the high end of ENGL 828 are instructed at an ENGL 100 level. Classes also 
include a Supplemental Instructor. Though we do not yet have retention and success rates 
for the program, statistics from the California Acceleration Project Completion project 
show a higher retention and success rate, and eliminate one exit point for those students 
who place in ENGL 828. 
 

• The Learning Center, the TRIO program and the Disabled Student Services all provide 
additional help to our students in need. The tutoring course, LKSL 853 is available to all 
students for a minimal cost. The Learning Center provides faculty and peer counseling 
plus an assortment of one hour writing skills workshops. We will continue to connect 
with these resources. 
 

Analyze trends in student success with respect to mode of delivery and/or technology. For 
instructional programs, address any differences between on-campus and distance 
education. 

The following statistics compare success/retention rates of online classes with face-to-face 
instruction. 

Year 2009-10 2010-2011 2011-2012 

English Retention 81% 78% 80% 

Online Classes Retention 76% 69% 72% 

 

Year 2009-10 2010-2011 2011-2012 

English Success 67% 64% 64% 

Online Classes Success 66% 61% 57% 

 

Analysis: 

The lower success and retention rates can be attributed to the following: 
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• Students have unrealistic expectations about online courses. Some don’t understand the 
internet as a learning tool. Others often underestimate the amount of time it takes to do an 
online course.  
 

• Students may not be able to independently motivate themselves in the same ways as those 
in conventional face-to-face classes. Improved technology and/or increased in-person 
support for online students might provide ways of assessing this gap in study skills. 

  
• Student success is related in part to community building and the instructor’s belief that 

they can succeed. This is harder to do in online situations. Though online students can be 
motivated self-starters, they struggle with skills and self-doubt like other students. 
However this struggle is more challenging to address and mitigate digitally. 

 
• Online courses attract students with heavy job and family responsibilities. Online courses  

haven’t adjusted success and retention expectations for a community of learners that are 
clearly different from our face-to-face crowd. Online students are more apt to fail for 
reasons related to what they bring to the course, not what the course brings to them. In 
other words, thought the content of the course is sound, there are other factors besides the 
content that determine their success and retention. 

 

Suggestions for Improvement: 

• A professionally produced instructional video should be required viewing for all 
incoming online students which  reviews in detail what an online course expects and 
requires, and where/how students can seek help early if they start to struggle 

 
• According to a May 22, 2011 article “Why are So Many Students Still Failing Online?” 

in the Chronicle of Higher Education, retention and success rates for hybrid courses 
approaches that of their face-to-face classes, while those same rates continue to lag 
behind for fully online courses (Jenkins). This suggests that hybrid courses, and the 
opportunity to meet face-to-face with an instructor is valuable. In light of these statistics, 
we suggest making online classes hybrid at least for the time being so that students see 
instructors as supportive forces and see themselves as capable learners who actually can 
succeed with a little more early intervention from us. However, there are also 
disadvantages to hybrid classes. Some instructors do not live in the area of the college. 
As well, online education attracts those with mobility issues and demanding schedules 
and many of those students may not be able to come to face-to-face sessions. 
 

• Institute a mandatory in-person orientation, and require students to attend periodic check-
ins or workshops throughout the term.  This could include face-to-face participation in 
LKSL 853.  Introduce technology such as Shindig or other plug-in social networking 
tools which would provide more face-to-face time with students, and be especially useful 
for students who cannot attend face-to-face sessions. 
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• More  comprehensive research from other colleges facing comparable issues with success 
and retention is needed to full assess our progress and success rates in online education. 
Right now, all we only have anecdotal evidence. Research should also include more 
demographic information. 

 
• Invite  experts, even local ones, in the field of online education to visit the campus and 

help us better assess what we are doing right and wrong in our online pedagogy and 
program design. 

 
• Provide dedicated funding for training and support of online instructors on an ongoing 

basis. This might include advanced training in software tools and course management 
system tools (like an advanced STOT training or something similar); personal computer 
hardware and software upgrades; development money for design of new or redesign of 
existing online courses. 
 

• A distance learning handbook has just been made available Spring 2013. Online English 
instructors have initiated monthly meetings to discuss teaching strategies and promote 
learning effectiveness. This effort will continue to improve our online classes and support 
its instructors as well. 
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D.  Program Enrollment and Efficiency 

For programs with curricular offerings, state the last three years of fall semester FTES, FTE and 
Load. Spring data may also be submitted as needed. For programs without curriculum offerings 
and those with curriculum offerings and services, please provide information on the efficiency of 
services. Assess the efficiency of the program. (Program efficiency information can be obtained 
from PRIE).  
 

Weekly Student Contact Hours - WSCH 

English: 

Year 2010 2011 2012 

WSCH 19,148 18,097 19,466 

Number of Sections 180 179 189 

Fill Rates 113% 111% 114% 

 
Skyline College: 

Year 2010 2011 2012 

WSCH 264,282 250,540 254,336 

Number of Sections 2369 2196 2358 

Fill Rates 93% 96% 90% 

 

Analysis Of Trends:  
 

• Fill rates at Skyline have increased since 2009, in spite of reductions in spending and an 
increase in tuition.  English Department fill rates exceed college norm and are  
consistently over 100%.  

• There has been a jump in enrollment of developmental classes. For example, in Fall 
2011,  711 students enrolled in basic skills. This jumped to 753 in 2012. Compare that 
with English 100/110 during the same time span, with dropped from 1260 in Fall 2011 to 
1209 in Fall 2012. However, because of the increase in students taking developmental 
classes, we can assume that these students will matriculate to English 100 and 110 and 
increase enrollment in these classes. This is especially true as English 100 is now the 
graduation requirement.  

• First-time freshmen are likely to place below the college skill level in the placement test.  
The increase of courses and programs for under-prepared students, such as JumpStart, 
The First Year Experience (FYE) and Career Advancement Academy (CAA) is evidence 
that Skyline has witnessed an increase in basic skills enrollments.  
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FTE and WSCH/FTE (Load) 

 
English: 

 2010 2011 2012 

FTES 638.28 603.22 648.87 

FTEF 41.13 40.43 43.91 

LOAD 466 448 443 

 

Skyline College:  

 2010 2011 2012 

FTES 8,809.42 8,351.33 8,477.85 

FTEF 408.47 395.45 422.12 

LOAD 647 634 603 

 
Analysis of trends 

 
• We will need more sections to accommodate the  increase in matriculation and this will 

result in FTE growth.  Between 2011 and 2012,  English sections grew from 179 to 189 
(PRIE).  FTES are expected to grow as well. 

 
• We have lost 5 full time instructors to retirement since the last program review and have 

one faculty in phase-in retirement until 2013-14.  We have hired 2 full time teachers, but 
this is not enough to handle an increased load. The English Department received approval 
for an additional hire. Though this definitely will help both our department and our 
students, we still will not have replaced all the faculty we have lost through retirement. 

 

Weekly Student Contact Hours – WSCH – Online English courses  

English 

Year 2010 2011 2012 

WSCH 549 1,437 1,542 

Number of Sections 7 16 20 

Fill Rates No data 101% 95% 

 

FTE and WSCH/FTE (Load) – online English courses          
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 2010 2011 2012 

FTES 18.30 47.90 51.40 

FTEF 1.51 3.31 4.16 

LOAD 364 435 371 

 

Expected trends: 

• There was almost a 50% jump in students taking online courses from 2010 to 2012.  In 
addition, the fill rates are about equal to regular face-to-face classes. 

 
• Given the movement toward online education, the need for online instruction is expected 

to increase. 
 

• To address the increase, more faculty will need access to training for online instruction. 
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E. Career Technical Education Program Required Information and Data (CTE Programs 
only). 

Tools: San Mateo County’s Largest Employers 
http://www.labormarketinfo.edd.ca.gov/majorer/countymajorer.asp?CountyCode =000081. 

Staffing Patterns in Local Industries & Occupations 
http://www.labormarketinfo.edd.ca.gov/iomatrix/staffing-patterns1.asp 

 

 

 

 

 

 

 

Not applicable to our program.  

Respond to the following: 

• Review the programs Gainful Employment Disclosure Data. Identify any areas of concern. 

• Discuss the role of the Advisory Committee and provide minutes of the most recent advisory committee 
meeting. 

• Describe how changes in business, community and employment needs, new technology, and new transfer 
requirements could affect the program. 

http://www.labormarketinfo.edd.ca.gov/majorer/countymajorer.asp?CountyCode
http://www.labormarketinfo.edd.ca.gov/iomatrix/staffing-patterns1.asp
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5. Curricular Offerings 
Tools: CurricUNET http://www.curricunet.com/smccd.net 

A. Program Curriculum and Courses.  If your program does not offer curriculum 
please state “N/A”.  
 

 

 

 

 
 

 

 

The following courses have been reviewed and updated on CurricUNET as of March 27, 
2013: 
 

Core Courses: 

• ENGL 828  - Basic Writing and Composition 

• ENGL 846  - Reading and Writing Connections 

• ENGL 100  - College Composition 

• ENGL 110  - Composition, Literature and Critical Thinking 

• ENGL 165  - Critical Thinking and Advanced Composition 
 

English Electives: 

• ENGL 104 – Applied English Skills for Cultural Production - Kababayan 

• ENGL 161/162 - Creative Writing 

• ENGL 650 – English Supplement for Trio Students 

• ENGL 819 – English Preparation 

 

All courses, including prerequisites, must be reviewed and updated at a minimum of 
every six years. Attach course list with review date from CurricUNET. 

 

Respond to the following: 

• All courses, including prerequisites, must be reviewed and updated at a minimum of every six years. 
Attach course list with review date from CurricUNET. 

 
• List courses that have been banked or deleted 

 

http://www.curricunet.com/smccd.net
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Literature: 

• LIT 100 – Introduction to Literature 

• LIT 101 - Contemporary Literature 

• LIT  111 - Short Story 
 

• LIT 151 – Introduction to Shakespeare 
 

• LIT 191 - Children’s Literature  
 

• LIT 201 –American Literature 1 
 

• LIT 202 – American Literature 2 
 

• LIT 220 – Introduction  to World Literature 
 

• LIT 231 – British Literature 1 
 

• LIT 232 – British Literature 2 
 

• LIT 265 - Asian American Literature 
 

• LIT 266 - Black Literature  
 

• LIT 267 - Filipino American Literature 
 

• LIT 370 - Readings in Literature of the Latino in the U.S. 
 

• Lit 432 - Folklore 
 
List courses that have been banked or deleted 

The following courses have been banked: 

Note: The following classes below are no longer being taught but are  being retained for 
particular programs, such as CTE courses,  which may need a contextualized reading course. If 
in the next program review they are not being offered, then they can be banked.   
 
• ENGL 875 - Grammar 
 

The following courses have been deleted:  
 
• ENGL 105 – Intensive Composition 
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• ENGL 826 - Basic Writing Skills 
 
• READ 826 - Reading Improvement 

 
• ENGL 836 - Writing Development 

 
• READ 836 - Academic Reading Strategies 

 
• LIT 113 – The Novel 

 
• LIT 116 – Introduction to World Literature 

 
• LIT 251 - Women in Literature 

• LIT 225 – Mirrors of Today: Contemporary Poetry 
 

• LIT 373 – Latin American Literature in Translation 
 

• LIT 416 – Modern European Literature in Translation 
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B.   Identify Patterns of Curriculum Offerings. If your program does not offer 
curriculum please state N/A 

 

 

 

 

 

 

Review the 2-year curriculum cycle of course offerings to ensure timely completion of 
certificates, degrees and transfer. 

• Cycle has been reviewed and updated. 
 

Identify strengths of the curriculum 

• All teaching is text-based, encouraging both reading and writing and skills across the 
curriculum. 
 

• All assignments emphasize critical thinking skills through the integration of reading and 
writing instruction.  Subject matter reflects relevant and current themes. 
 

• Classes include interactive teaching and student-centered collaboration.  
 

• Faculty work is collaborative as in our work developing a department-wide rhetoric. 
 

• The English Department has engaged in creating and implementing innovative responses 
to address gaps in student learning, such as through learning communities, First Year 
Experience (FYE), the Community of Practice accelerated program for developmental 
English, and increased use of supplementary instructors (SI). 
 

• The English Department is continually refining assessment, such as revising our 
composition rubric and adapting it for literature courses.  
 

Identify issues and possible solutions. 

• The English Department received approval for an additional hire. Though this definitely 
will help both our department and our students, we still will not have replaced all the 
faculty we have lost through retirement. 
 

Reflections: 

• Review the 2-year curriculum cycle of course offerings to ensure timely completion of certificates, degrees 
and transfer. 

 
• Identify strengths of the curriculum. 

 
• Identify issues and possible solutions. 

 
• Discuss plans for future curricular development and/or program modification 
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• We continue to work on our relationship with the Learning Center so that the English 
Department and support services remain connected. We need more faculty tutors and 
more consistent student use of the Learning Center.   
 

• Our assessment revealed that students struggle with “development and support” in essay 
writing.  We are now engaged in creating a departmental rhetoric to serve as a vehicle 
through which we discuss how to better address students’ needs, improve their success 
rates, and provide  consistency in our curriculum. 
 

• Our learning communities need more institutional support in the form of consistent 
counseling and recruitment efforts in order to improve success and follow through, and 
attract more students into the programs. 
 

• ENGL 100 needs to be taught at a consistently high level to prepare students for ENGL 
110.  We need to calibrate the assessment instrument so it reflects the full rigor of the 
course. We also need to continue our efforts in staff meetings, and in creating our rubric, 
our department rhetoric, and booklists, so that they reflect the required standards of a 
college composition course. 
 

• We’d like more insight as to why students withdraw from our courses. The only way we 
can be more certain is to keep an accurate record as to why students drop. Perhaps we can 
create a short questionnaire which students answer when they drop via WebSmart, This 
option can be developed in partnership with PRIE and other colleagues in the district. 
 

Discuss plans for future curricular development and/or program. 

• We are expanding  ENGL 846 Community of Practice accelerated program by offering 
workshops this summer to other English instructors on the pedagogical techniques 
designed to better prepare students for ENGL 100.  

 
• We continue to form alliances with high schools in the development of the First Year 

Experience Program (FYE). In addition, we are developing an English component for the 
Second Year Experience (SYE) program. 
 

• We recently formed a committee that has developed a Transfer Model Curriculum 
Degree. New courses designed for the English TMC include: 1) American Literature, 2) 
British Literature and 3) World Literature. 
 

• A distance learning handbook has just been made available Spring 2013. Online English 
instructors have initiated monthly meetings to discuss teaching strategies and promote 
learning effectiveness. This effort will continue to improve our online classes and support 
its instructors as well. 
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• We are redesigning our literature sequence so that they fit with our existing college 
programs. The redesign includes:  reevaluating the current literature rotation, cutting 
course with low enrollment, and consolidating others.  

 
• In Spring 2013, Kababayan started a second cohort with its first ENGL 846 AK in the 

spring.  With this addition, ENGL 846 (1 per semester), ENGL 100 (2 in Spring), and 
ENGL 110 (2 in Fall), should be available year-round. 

 
• The Career Advancement Academy, which serves the Automotive Technology, Early 

Childhood Education and Allied Health is off the grant, and will become self-supporting. 
 

• The Hip hop Educational Center being developed will have an English class component.  
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6.  Action Plan 
 
Provide your action plan based on the analysis and reflections provided in the previous 
sections: 
 
 
 
 
 
 
 
 
 
 
 
 
 
Identify next steps to be taken and timeline.  

 
• We are creating a shared rhetoric to post on Web Access for not only our department but 

also the college. This rhetoric will inform all professors of the instructional standards of 
our department. During the retreat of Fall 2012, the department created a table of contents  
which highlights the skills students need to know in our classes. During the first 
department meeting of 2013, sections of the table of contents were distributed among the 
faculty to work on. Each member is responsible for gathering materials for their section. 
These materials then will be used to create content for the rhetoric. The rhetoric will be 
appropriate for all levels and will be augmented with English 110 materials. We expect 
the rhetoric to take at least a year. 

• We need to revise the assessment  instrument. We need to agree on the parameters such 
as the amount of time designated for an assessment, what to do with absentees who 
parachute into the assessment,  and whether or not to provide the prompt ahead of time. 
Also we need to align the content of the prompts themselves so that the reading material 
is appropriate and challenging for the various class levels.  

• We plan to continue using departmental meetings for pedagogical discussions.  

• An English Department Handbook is currently being developed to help align instruction 
and create consistency in expectations for all classes. In other words, the handbook will 
be a “common document” for the department. Whereas the rhetoric will focus on the 
actual writing skills used in the classroom, the handbook will explain grading policies, 
best practices, and procedures. This document will be online and revised regularly to 
reflect the changes in our policies and demands. The handbook will be completed in 
Spring 2013.  

Actions: 

• Identify next steps to be taken and set a timeline. 

• Identify questions that will serve as a focus of inquiry for the next Annual Program Plan and/or Program 
Review. 

o Determine the assessments; set the timeline for tabulating data and analyzing results. 

o Describe what you expect to learn from the assessment efforts. 
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• All English instructors should take part in the assessment of the Effective 
Communication ISLO. 
 

Identify questions that will serve as a focus of inquiry for the next program review 

• Student responses to the  CCSSE indicated that many do not feel institutional support.  
Why don’t students feel supported given the amount of support services available? Was 
the student sample enough to come to such conclusions? Were the CCSSEE questions 
misleading?   

• How is diversity taught in our English classes? How can we open up conversations with 
other departments about this topic? How can we provide more resources for students? 

• Is retention and success better in accelerated classes than in non-accelerated sections? 
How do students perform at subsequent levels, as opposed to those who matriculate in 
non-accelerated classes? 

• Is retention and success better in ENGL 828 as a result of supplementary instruction?  
 

• Is ENGL 100 adequately preparing students for ENGL 110 and the workplace? 



Skyline College Program Review                                     Page 32 of 40                                                March 27, 2013                                                               
 

7. Resource Identification 
 

A.  Professional Development Needs. 
 
 
 
 
 
 
 
 
 
 
List the professional development activities the faculty and staff participated in this year. 

• ASTEP Annual Conference.  
 

• California Community Colleges Success Network’s Community of Practice sessions  in 
the development of an accelerated pilot program. (Three workshops: Los Angeles, San 
Francisco, and San Diego) 

  
• National Conference on Race and Ethnicity  

 
• On Course Training Parts I and II  (Part II is the Train the Trainers workshop) 

• SHREI conference (Stanford Human Rights Education Initiative) at Stanford university. 

• UMOJA and Summer Learning Institute - (ASTEP community) 
 
• WestEd Reading Apprenticeship 

 
• Strengthening Student Success Conference 

 
• Conference on College Composition and Communication (CCCC) 

 
• Modern Language Association 

 
• Honors Faculty Roundtable at Mills College 

 
• California Learning Communities Consortium 

 
• Kognito Training 

 
• MATESOL conference San Francisco State University 

 

Actions: 

• List the professional development activities the faculty and staff participated in this year. 
 

• Explain how professional development activities in the past six years have improved student learning 
outcomes 
 

• Describe professional development plans for next year. 

 

http://3csn.org/
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• Northern California Puente  Training 
 

• Coursera online  course 
 
• English Department Retreat 
 
• Learning Communities Retreat 

 
• TracDat, Curricunet, and other technology training 

 
• Web Access Training 

 
 
Explain how professional development activities in the past six years have improved 
student learning outcomes. 

 
• Professional development provides instructors with up-to-date pedagogy designed to 

better prepare students for the current transfer requirements. 
 
• Many of these workshops, such as the Community of Practice acceleration program,  

focus on improving basic skills and developmental instruction.  Basic 
skills/developmental students make up the bulk of the enrollments in English classes. It is 
important for basic skills learners to fulfill pre-requisites early, so that they can maintain 
the momentum to finish their courses in a timely manner in order to transfer. The four 
instructors trained in this method will in turn, train the rest of the ENGL 846 instructors, 
enabling all of our ENGL 846 classes to be accelerated within the next academic year. 

 
• The conferences help teachers  better align the sequence of classes with other schools and 

share new ideas with colleagues. 
 
• Professional development activities enhance instructors’ insights and skills on how to 

better address the needs of underserved communities. 
 

•  On Course Training Parts I and Part II provide faculty ways to address the affective 
aspects of learning, such as motivation, personal responsibility, and self-esteem.  

• WestEd Reading Apprenticeship workshops show faculty how to help students puzzle 
through difficult texts and develop their metacognition while they are engaged in reading 
tasks.  

• The Learning Communities retreat  provides opportunities for Learning  Community 
instructors to share resources and to improve our programs.  
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• Training in new technology and software allows instructors to learn about available tools 
that can be incorporated into teaching and learning.  Additionally, this training helps 
instructors become proficient users in software and technology that could enhance 
student engagement, learning, and success.  
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B.  Office of Planning Research and Institutional Effectiveness Requests. 

 

 

 

 

 

List your program’s data requests from the office of planning, research and institutional 
effectiveness. 

• We requested retention and success statistics from the ethnic Learning Communities .   

• We requested data to compare ENGL 826  with ENGL 828. 

• Honors program requested retention/success data from the last 6 years. 

• Instructor wanted to track is his ENGL 828 students as to how they did in the preceding 
English sequence of classes.  
 

• We will be requesting more data in the future in order to evaluate how prepared 
accelerated ENGL 828 and ENGL 846 students are for ENGL 100.  We will also want to 
find out how prepared our ENGL 100 students are for ENGL 110. 

Explain how the requests will serve the student/ program/ division/college needs. 

• We requested retention and success statistics for the ethnic Learning Communities.  The 
statistics were used to compare retention and success in the Learning communities to 
those in the English Department. The statistics are useful in planning how we can better 
prepare students in underserved communities.  

• We requested data to compare ENGL 826  with ENGL 828 in order to analyze the 
differences in success and retention rates. We also wanted to see the impact of the First 
Year Experience on success and retention of ENGL 828 but FYE numbers are still too 
small to make a definitive analysis.  

• Honors Learning Community requested retention/success data from the last 6 years to 
analyze the effectiveness of the program. 

• Instructor wanted to track is his ENGL 828 students as to how they did in the preceding 
English sequence of classes.  Data was used to gauge whether the teaching level for 
ENGL 828 was sufficiently rigorous.  

 
 
 

• List your program’s data requests from the office of planning, research and institutional effectiveness.  
 

• Explain how the requests will serve the student/program/division/college needs 
 

• Describe professional development plans for next year describe professional development plans for next 
year describe professional development plans for next year 
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Describe professional development plans for next year. 

 
• Members of the faculty will be attending the Strengthening Student Success Conference. 

 
• We are expanding  ENGL 846 Community of Practice accelerated program by offering 

workshops this summer to other English instructors on the pedagogical techniques 
designed to better prepare students for ENGL 100.  

 
• Learning Community instructors will hold roundtables in order to continue to improve 

the program. 

 

C.   Faculty and Staff hiring, Institutional Equipment and Facilitates Requests complete the 
following table: 
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Comprehensive Program Review Resource Needs 

Program:   English Department      Date: _____March 27, 2013______________________ 

 Needs How does this request align 
with your assessment of 
student outcomes? 

How does this request align 
with your action plan? 

Estimated cost for facilities 
and equipment 

Personnel 1. Hire full time faculty. 
 

2. Ensure more  consistent staff / 
tutors / SI  at the Learning Center  

Expertise for in-depth 
instruction in order to give 
more support to students. 

Improve the quality of 
instruction for both FT and 
PT faculty and students. 

 

3 units of re-assigned time for 
2 FT faculty on top of what 
we already have. 

 

Equipment 1. New laptops for FT faculty 

 

2. Laptops for adjuncts to use on 
campus.  

 

3. Also a desktop and printer in the 
adjunct office 8214.  

Laptops are used for smart 
classrooms. If instructors do  
not have the tools to do the 
job, then instruction suffers. 
Laptops, desktop and printer 
for adjuncts give the ability 
for PT to provide instruction 
on par with FT faculty 

Same as above For FT eligible for laptops: 
$1000 x 5 = $5,000. 

 

For PT eligible for laptops: 
$1000 x 3 = $3,000. 

 

Desktop and printer = $1,000 
total. 

Facilities 1. Consistent private  /centrally 
located office space for adjuncts.  

 

2. Office space needed for new FT 
faculty 

Allows a place for faculty to 
provide space to meet with 
students. This gives more 
opportunities for students to 
succeed in their classes.   

Same as above. No cost; use existing space. 
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Appendix E  
Skyline College Evaluation of the Program Review Process 
 
To improve the Program Review process your help and suggestions are instrumental. We 
ask that all parties responsible for preparation of this review have input into the 
evaluation. After completion of the Program Review process, please take a few moments to 
complete and return this evaluation to the chair of the Curriculum Committee. 
 
Estimate the total number of hours to complete your Program Review: 
 
1. Was the time frame for completion of Program Review adequate? If not, 

explain. 
 
• Meetings 5 hours (3 hours during English Dept retreat and 2 hours in two separate 

meetings (one division, and one flex). 

• 4 groups @  average of  4 hours each = 16 hours. 

• Program Review chair time working on document - 6 hours. 

• Meeting with dean - 2 hours total. 
 
Total hours: 29 hours 

• The  time was not adequate. The new forms were released on October 31, then revised a 
month later almost at the end of the semester. This left the department with half a 
semester to complete the document. 

 
2. Was the instrument clear and understandable? Was it easy to use? If not, 

explain and offer suggestions for improvement. 
 

• The pdf format took almost as long to figure out as the writing itself. The problem is that 
the space provided is not adequate for the responses that are requested. I recommend 
that the document be posted in Word so we can fill it out in sequence. When the 
document is done, it can be published into a pdf. (Actually, this is exactly what I did. 
Looks good, doesn’t it?) 

 
3. Were the questions relevant? If not, please explain and offer suggestions. 
 
• The questions were relevant up to a point. Keeping the inquiry based on our assessment 

limited the scope of our evaluation. It did not allow instructors to speak adequately to 
their experience/expertise. 
 

• Repetitious questions include the following: 1) Request to explain any modifications in 
4A and Action Plan 4B. 2) 5B and 6 Action Plan.  
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• Clarify whether you want stats in the report or just an analysis of them. 
 
• In 7B, the first two bullet points about the data requests and the rationale can be one 

question, not broken into two questions. 
 

• The comprehensive Program Review Resource Needs is necessary but the questions on 
how it aligns with assessment seem redundant.  

 
• Assessment results and their implications on the course, program, and institutional level 

were generally the same since they were dependent to a large extent on course level 
assessments.  

 
4. Did you find the Program Review process to have value? If not, please explain 

and offer suggestions. 
 

Including additional time to read the finished document in its entirety, absorb the 
information, and discuss it with colleagues would prove to be more valuable than 
engaging in the process alone. Because segments of the process were completed by 
separate groups, it was difficult for us to absorb the contents of the document holistically 
and with deliberation. 
 

5. Was the data you received from the Office of Planning, Research and 
Institutional Effectiveness complete and presented in a clear format? Would 
you like additional data? 

 
• The data from the PRIE office is very clear. 

 
6.      Please offer any comments that could improve and/or streamline Program 

Review. 
 
• Have the form in Word. 

 
• Have fewer bullet points and consolidate some sections. Sequence should be:  i) 

observation, ii) analysis, and iii) requests. 
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• APPENDIX D 
SKYLINE COLLEGE 

 
INSTRUCTIONAL AND STUDENT SERVICES PROGRAM REVIEW 

 
RESPONSE SHEET 

 
       Program:  

 
Thank you for your time and effort in preparing this Program Review. Your Resource Needs 
Summary has been shared with the College Budget Committee and the Resources Needs 
Summary and Executive Summary, with recommendations, has been shared with the College 
Council.  

 
 

                                                                                                                                                                                                                                                                     

 

 

 

Separate boxes for each 

 

 

 

 

 

 

 

 

 

 

 

Original to remain with self-study 
Copies to Program Review Preparer 

ENGLISH 

College President 
 
Comments:   

 

       ____________________________________ 
         Signature 

College Vice President (s) 
 
Comments:   
 

       ____________________________________ 
         Signature 

 

Curriculum Committee  
 
Comments:   
 

            
       ____________________________________ 
         Signature 

 


