
Tantalized, my childhood friend and I peered 
into the distance, granite slabs and hardy      
foliage seemingly infinite 
under the piercing sun. We 
were on one of our sojourns 
into the California            
wilderness in search of   
every backpacker’s dream: 
a  refreshing dip in a            
turquoise, crystal clear lake. 
Because we were in a basin 
without trails, we needed to 
consult our map while 
searching for discernible 
landmarks. We climbed up 
one mini-peak only to be 
confronted with more mini-
peaks…until we came to the 
last with an outflow that 
snaked up to the first of 
three heavenly lakes. After 
a lovely afternoon spent there, we headed back 
to our campsite. By then we were familiar with 
the landscape, including the gnarly juniper tree 
with its muscular root clinging to the rock that 
confirmed we were on the right track, and we 
made it back in about a third of the time it took 
us to get there.  
 I share this story because SLO            
assessment bears many similarities. How? Our 
SLOs are our map. How students respond to 
our instruction and perform on our assignments 
is the complex terrain. Students not achieving 
the success criterion are the challenging mini-
peaks. Engaging in a thoughtful dialogue with 

our colleagues about what we can do to 
help students and implementing it are the 

persistence and focus 
needed to reach the 
destination we’ve 
mapped out via our 
SLOs. That is not to say 
that only one instruction-
al strategy or curriculum 
works with all students; 
as it is with finding our 
way to lakes, there are 
many paths. And        
witnessing students   
succeed and sometimes 
surpass their own ex-
pectations is that oh-so-
refreshing dip in the 
lake.  
 Skyline College is now 
at that point when we 

can reflect on how to complete the cycle:      
deriving meaning from our assessment  
results, discussing ways to improve       
student learning, and making institutional 
commitments to that improvement by   
planning, allocating needed resources, and 
implementing strategies for improvement. 
Acting on the insights that assessments 
yield is integral to institutional-wide       
planning: hence it is embedded in our    
annual program planning and               
comprehensive program review processes. 

Featured in this newsletter are 
some of the ways that departments  
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completed the cycle. In each of these  
instructional examples, revisions were     
primarily curricular and pedagogical. In the 
student service example, resources were 
requested to implement the action plan.  

In “[Excel] Spreadsheets I,” faculty 
evaluated a homework assignment and a 
midterm (direct measures) and               
administered a survey in which students 
evaluated themselves (indirect measure). 
While students achieved the success     
criterion for the direct measures and for all 
but one of the survey questions, faculty 
were surprised that only 60% of students 
felt confident about moving on to the next 
course in the sequence. So they decided to 
place less emphasis on homework and 
quizzes in the overall grade. Instead of   
assessing students’ recall of the course 
content, they created more opportunities 
for students to apply it to spreadsheet    
projects, thus engaging students’ critical 
thinking. The following semester, more  
students felt confident in moving on to the 
next level.   

In “Our Biological World,” a general 

education Biology course, faculty are chal-

lenged with students’ lack of preparation, 

and more importantly, students feeling like 

they can’t do well or disliking science.   

Faculty surmised that these factors play a 

role in students not achieving the success 

criterion. Thus they made some changes. 

To foster better understanding and self-

confidence, faculty divide challenging   

concepts into step-wise problems that 

guide problem solving. They also            

incorporate more assessment measures 

that allow students to work collaboratively, 

which resulted in increased scores in    

subsequent semesters.   
 In Art studio courses, faculty over-
seeing each medium initially created their 
own SLOs. They later realized that three 
types of SLOs ran through all of their studio 
art courses: visual communication, image 

creation, and demonstration of skills. The 
“Ceramics” rubrics created to assess art pro-
jects and an exit survey related directly to 
the SLOs can now be used across all studio 
mediums. As such, this assessment plan 
aids adjunct instructors in completing        
assessments and enables the department to 
map trends even when the medium differs.  

In English Composition courses,    
faculty confirmed their initial hunch that    
students would struggle most with develop-
ing their ideas. Though the common essay 
assignment across sections differs in        
difficulty according to the level, all of the   
levels of composition have the same types of 
SLOs and the same rubric is used to assess 
students’ essays. Initially faculty discussed 
strategies to teach this skill during depart-
mental meetings.  Feeling it was not enough, 
faculty decided to create a student handbook 
to ensure consistency across levels and to 
create a common language about the writing 
process, no matter the instructor. Secondly, 
assessment prompted them to replace the 
daily 50-minute class period with fewer, long-
er sessions. 

Student Services also has engaged in 
assessment in deep and meaningful ways. 
Unlike classroom instructors, they don’t have 
a captive cohort of students to assess. So 
typically they assess by tracking the          
percentage of students making use of their 
services or persisting in their programs;   
surveys in which students assess their abili-
ties, understanding of the service, or experi-
ence using the service; or institutional       
research that solicits input from students 
about their knowledge of, frequency of use 
of, and evaluation of various student        
services. The majority of the time students 
fulfilled the Program SLOs (PSLOs). 

In some instances, their PSLO        
assessments resulted in revisions to the   
assessment processes; in others, they      
resulted in resource requests to enhance 
their services. For instance, EOPs requested 
more staffing to follow up on the  
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students who go missing. Being able to      
contact these students will not only give the 
College insights as to why students aren’t  
persisting and how we can help them, but also 
the high touch approach may result in helping 
to retain these students. This outreach also 
will likely benefit Financial Aid and TRiO since 
some of the students in EOPs also are        
enrolled in these other programs, so the    
programs can collaborate together for the   
students’ best interests.  

As can be seen from these examples, 
the heart of assessment is in deriving      
meaning from and acting on the results. 
Through assessing, we may validate what 
we’re doing, and we also may identify the 
gaps in students’ learning. Through talking 
about what we care about—teaching and 
learning, we are able to arrive at and           

implement viable action plans to address 
these gaps. And with this analysis present in 
our annual program planning report or    
comprehensive program review, we are able 
to make a case for resource requests and 
other institutional support.  

Lao Tzu claims that “The journey of a 

thousand miles begins with a single step.” 

Our College is now beyond the first steps in 

assessing, and well beyond the first steps in 

facilitating student success. But even when 

those steps may not lead us to turquoise, 

crystal clear lakes every time, we can learn 

from those initial missteps, much like my 

childhood friend and I. Eventually we’ll get 

there if we keep our eyes on the horizon,  

visualizing all of our students succeeding and 

achieving their dreams. Believe.  

◊ TracDat purchased in 2010 to facilitate 
and document assessment of SLOs, 
and training for faculty and staff to 
maintain the currency of entries 

 
◊ Updated SLOAC website with the newly 

revised SLOAC Framework,              
assessment cycle models, and          
departments’ three- year assessment 
calendars  

 
◊ Stipends, support from the Office of      

Research, Planning, and Institutional 
Effectiveness to enter data on-line, and 
eventually opportunities to engage in 
cross-disciplinary dialogues to assess 
Institutional SLOs  

Skyline College leadership recognizes that 
support is needed for faculty and staff to  
fully engage in assessment. Presently the      
College provides the following resources:  
 

◊ Time for faculty to work on assessment 
during division meetings and/or flex 
days (with lunch provided by the     
College) 

 
◊ Stipends for adjunct faculty to participate 

in division meetings and the creation of 
assessments, analysis, and action 
plans. Please consult with your Dean. 

 
◊ Assessment integrated into Annual   

Program Planning or Comprehensive 
Program Review  

SLOAC SUPPORT 



Participate in your department’s course level assessment.  
All courses’ SLOs must be assessed in a three-year cycle, starting this Fall. Whether part or 
full time, each of us plays a critical role in helping students to fulfill these SLOs. Note that 
there are different degrees of participation: administering the common assessment, creating 
the common assessment, tabulating data, analyzing the data with colleagues, etc. If you are 
an adjunct taking a leadership role in assessing course(s), please consult with your Dean 
about stipends to compensate you for your efforts.  

 

When invited, participate in the College’s assessment of the scheduled ISLO.  
Many thanks to those of you who assessed your students’ work last spring. This Fall, English 
100 faculty will be tapped to provide copies of research papers to be assessed for the        
Information Literacy ISLO. In the Spring, faculty across the disciplines will be invited to      
participate in the assessment of the Citizenship ISLO. While you may feel as if your          
contribution is minor, it is crucial to helping the College reflect on how students are           
performing across the curriculum when we aggregate the data.  

 
Update TracDat entries.  
Enter and upload new and revised courses, SLOs, PSLOs, assessment plans, instruments, 
results, and action plans. Generate an annual assessment report to place in the “Annual   
Assessment Reports” folder.  
 
Participate in the ISLO Town Hall on Monday, September 23, 2-4, in Room 6203.  
At this town hall meeting, we’ll analyze the data from assessing Critical Thinking, and reflect 
on feedback about the assessment process and rubric.  
 

 
 

This newsletter was created by Institutional Effectiveness Coordinator Karen Wong. More information can be      
accessed at http://skylinecollege.edu/sloac/index.php. 

 

SLOAC  
CHECKLIST 

INSTITUTIONAL SLOs (ISLOs) GRAPHIC DESIGNED BY SKYLINE STUDENT LIVIUS DARMAWAN                                                      

CRITICAL THINKING (YELLOW), EFFECTIVE COMMUNICATION (RED), INFORMATION LITERACY (PURPLE),                             

CITIZENSHIP (BLUE), AND LIFELONG WELLNESS (GREEN) 


